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ABSTRACT
This article examines the impact on work culture when men work in
kindergartens. In Norway, as in other countries there has been a call for
more male staff in kindergartens. Increasing the amount of men may
imply that institutionalized norms and practice are put under pressure.
By using a case study approach, the focus is on employees’ experiences
and practice in daily life in the kindergarten. Two processes, negotiation
about work organization and the division of labour, illustrate the
empirical part of this article. The ﬁndings indicate that female staff
negotiate for standardized workdays and norms of sameness, while the
males negotiate for a ﬂexible workday and division of labour based on
their interests. The difference in practice between males and females
and negotiation about the division of labour contribute to constructing
gendered work cultures.
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Introduction
Men and women are increasingly moving into gender atypical areas (Cameron, 2013; Nordberg, 2005;
Simpson, 2004). An assumption is that a better gender balance in occupations and work places will
contribute to better working conditions and improve the work culture for both men and women
(Andreassen, 2000). Emotional labour such as caring for young children is a typical area where
women have a stronger position than men (Oram, 2007). The issue this article explores is what
happens when men work in emotional work organizations and how this affects the construction
of the work culture.
There is lot of research on so-called one-gendered jobs (Dahlerup, 1989), meaning that certain
professions are particularly dominated by and associated with one gender, meaning that either
men who perform what could be seen as ‘women’s work’ (e.g. Lupton, 2000; Murray, 1996;
Simpson, 2004) or women are doing ‘men’s work’ (e.g. Kanter, 1977; Kvande & Rasmussen, 1994).
Studies show that men working in organizations dominated by women often get privileges due to
career, managerial positions (Bloksgaard, 2011; Floge & Merrill, 1989) and salary (Warming, 2007)
and are assigned the work tasks with the most prestige (Dahlerup, 1989). On the other hand,
‘token’ women seem to have disadvantages due to their minority status through negative stereotyp-
ing (Kanter, 1977). Men working in emotional labour such as teaching and child caring may call for
special abilities that only women are deemed to possess (Hochschild, 1983). The strong linkage
between care, children and women can make it more difﬁcult to combine with masculinity than
with femininity (Hedlin & Åberg, 2013). This may create problems for men (Lupton, 2000), such as
questions about their motivation for working with young children, disbelief and suspicion about
them undertaking work women ‘naturally’ know how to do (Cameron & Moss, 2007; Murray, 1996;
Rolf, 2006). Even though there are some exceptions (e.g. Brandes, Andrä, & Röseler, 2012;
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Cameron, Moss & Owen, 1999), little is known about the construction of the work culture when men
work in typical female areas, especially men working in care organizations such as kindergartens
(Borg, Kristiansen & Backe-Hansen, 2008).
In this article, I examine the impact men working in ‘female’ occupations has on the construction
of work culture by exploring employees’ experiences and practices in daily work. My point of depar-
ture is a case study in two kindergartens located in Norway, a country where the kindergartens have
increased the proportion of male workers in the last few years. Today, Norway has the highest pro-
portion of males working in kindergartens in Europe (SSB, 2014). Together with other Scandinavian
countries, Norway is seen as a pioneer and champion in gender-equality policies (Global Gender Gap
Report, 2013). With its high proportion of male workers, gender-equality ambitions and well-devel-
oped equality policies towards kindergartens, Norway offers an interesting context for studying
the impact of more male workers on the construction of the work culture. An assumption is that a
better gender balance in occupations and work places will contribute to better working conditions
and improve the work culture for both men and women. By adding a gender perspective on work
culture in kindergartens, I intend to contribute to the ongoing discussion on men in kindergarten,
especially gender balance and gender equality. First, I describe previous studies on childcare, the
theoretical approach and the political context of Norwegian kindergartens. Then, I focus on the
research design, data and the empirical material. Finally, I discuss the ﬁndings and implications of
the ﬁndings.
Childcaring: gendered work
There is a long tradition in the public discourse of childcare that being a woman is a natural and sufﬁ-
cient qualiﬁcation for caring for children (Cameron et al., 1999), while men are represented in smaller
numbers and seen as ‘token’ (Kanter, 1977) and outside the norm. The childcare occupation itself is
gendered in the sense that tasks and duties require workers to construct and display gender as an
integral part of doing their work (Acker, 1990). In additional, both men and women bring gender
to childcare.
In discussions of organizations and gender in kindergartens, much research has investigated the
ways in which working with children is gendered, either directly towards adults’ attitudes and
practices (e.g. Askland & Rossholt, 2009; Brandes et al., 2012; Cameron, 2013; Eidevald, 2009), iden-
tity, profession and education (Hedlin & Åberg, 2013; King, 1998; Martino, Kehler, & Weaver-High-
tower, 2009; Peeters, 2007), or limited to male workers (Emilsen & Koch, 2010; Murray, 1996;
Nordberg, 2002, 2005). Studies reveal that it is not gender per se, rather staff attitudes and behav-
iour of childcare workers towards the children and their awareness and knowledge of the construc-
tion of gender, which contributes to gender construction. Brandes et al. (2012) illustrate this in
their study of German kindergarten teachers who have completed professional training. This
study shows little or no differences between males and females in their pedagogical practices.
An explanation might be that the effect of professionalization was to engage critically with the
idea of gendered practice and that they thereby had a heightened awareness of self, compared
to workers with a lower level of training. However, this study shows that gender matters when
the workers were interacting with the children and in the choice of themes and materials they
included in the activities they did with the children.
Gender practices beneath the surface of professional behaviour, which become visible in relation
to the gender of the child, are in accordance with Cameron et al.’s (1999) ﬁndings in a study of
workers with different professional education backgrounds in kindergartens in England. In theory,
there were no differences in the allocation of tasks between men and women. However, the staff
expressed that there were differences in expectations between men and women care workers.
Men in contrast to women were expected to do practical tasks inside and around the building
and engage in physical play with the children. Gendered expectations illustrate how gender divisions
underpin professional practice and predominant thinking about gender.
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The ‘feminized’ work culture with women’s predominance in positions of power in which their
modes of behaviour and opinions are taken as the norm is seen as a problem for both male
workers and the children, especially the boys (Kampmann, 2003; Nordberg, 2002). Men report that
they do not have the opportunity to work in their own way and experience a narrow repertoire in
order to manage masculinity in kindergartens (Nordberg, 2005). Men with the opportunity to work
outdoors in Norway report that they ﬁnd a so-called masculine space which is understood as
having freedom to work with children in their own way without the tradition of caring in a
mother’s home (Emilsen & Koch, 2010). The strong focus on bodily experiences in nature and
outdoor play is a crucial factor to explain why the number of male workers is higher in kindergartens
in Norway and Denmark than anywhere else in Europe (Van Laere, Vandenbroeck, Roets, & Peeters,
2014). Bradley (1999) suggest that it may be easier for women to enter male jobs than vice versa.
'Compromised femininity' is a possible female identity. Men moving into women's work may
upsets the gender assumption in that work and masculine identities of ‘what it means to be a real
man’.
Construction of work culture and gender
In this article gender is understood as something we do and something we think (Gherardi, 1994).
This perspective, also labelled as doing gender (West & Zimmerman, 1987), refers both to social
relations between men and women, and abstract notions about gender. Acker (1990) describes
gender organizations in terms of processes; the production of gender division of jobs; hierarchies
and power; the creation of symbols and images that explain and oppose the gender division and
interactions between women and men. Gendered processes mean that advantage and disadvantage,
exploitation and control, action and emotion, meaning and identity are patterns through and in
terms of a distinction between male and female, masculine and feminine. This approach implies
exploring how masculinity and femininity are constructed as practices in different contexts (Acker,
1990) and enables us to analyse gender as it is intertwined with other processes as culture (Børve
& Kvande, 2006).
Work culture emerges from that which is shared between the organizational members including
beliefs, attitudes, values and norms of behaviour and refers to the system of common symbols and
socially shared opinions rather than personal opinions (Alvesson, 2002). It is the way things are done,
understood, judged and valued in a workplace. The question of gender is perceived as a matter of
how people infuse and interact in ways that are based on gendered images and conﬁrm gendered
identities throughout their workplace lives. We have our images of gender when we orient ourselves,
negotiate or do gender. Gender gives meaning and makes sense of organizational arrangements,
reproducing both the people and the organization in gender terms. This implies that our understand-
ings of gender affect cultural norms and our practices (Risman, 2004).
Practices rely on the underlying rules and norms, which may become visible when someone inter-
rupts existing practices, including gender rules and norms (Schein, 1996). Gender rules and norms
about masculinities and femininities are produced together in processes that constitute a gendered
order. A cultural analysis means questioning assumptions and everyday practices that are taken-for-
granted. Alvesson’s (1989) suggestion is to explore culture in a dialectic perspective by emphasizing
empirical contradictions and inconsistencies in order to avoid analysing norms and values as shared
phenomena among the workers. This implies that dominant norms and values are not necessarily
valid for everybody. To avoid so-called cultural blindness (Alvesson, 1989) and to understand how
people develop a common understanding of speciﬁc situations (Strauss, 1978), I use the concept
negotiations linked to the symbolic structural tradition. This perspective is based on the understand-
ing that we have different interests and beliefs that we negotiate daily. Action and relations between
the actors are then seen as a result of negotiations about norms and practices between actors. When
men enter female-dominated organizations, the negotiation perspective contributes to open up that
there may be contradictions and inconsistencies between the workers’ norms and practices.
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The construction of work culture does not operate in a vacuum; it is embedded in the particular
institutions and their historical context and traditional circumstances (West & Zimmerman, 1987).
Examples are pedagogical understanding of childcare in kindergarten, taken-for-granted understand-
ing of organizations and what is appropriate practice or not (Cameron et al., 1999). To locate the case
study, political and working traditions of kindergartens in the Norwegian context are the focus of the
next section.
Regulation and traditions of kindergartens in the Norwegian context
In Norway, the kindergarten is publically funded and part of the welfare services. Since 2009 all chil-
dren older than one year have had a formal right to attend the kindergarten. This has led to a tremen-
dous growth in kindergartens. Today about 80% of the children are attending a kindergarten on a
full-time basis (Kitterød, 2013). Mostly kindergartens are municipal, while some are privately run. Irre-
spective of a kindergarten’s size, location and whether it is municipal or private, all institutions are
obliged to operate in line with ofﬁcial laws and regulations such as the ‘The Kindergarten Act’ (Min-
istry of Education and Research, 2005) and ‘The Framework Plan for the Content and Tasks of Kinder-
gartens’ (Ministry of Education and Research, 2011).
The Kindergarten Act (Ministry of Education and Research, 2005) stipulates that a minimum of
one-third of staff is required to be qualiﬁed kindergarten teachers. Today, about 32% of staff are qua-
liﬁed kindergarten teachers, while the remaining staff are kindergarten assistants with no formal job
requirement (Steinnes & Haug, 2013). The Framework Plan for the Kindergarten provides guidelines
for content and tasks. Within the limits of these regulations, the staff have freedom to choose the
content and activities for the children. A strong tradition in the Norwegian kindergarten is to have
a non-hierarchical organization structure and limited division of labour between kindergarten tea-
chers and assistants (Steinnes & Haug, 2013). A study of staff composition shows that the main differ-
ence between the staff is the time working on administration. Kindergarten teachers report that they
use 20% of their workday on administration, while assistants use 5% of their time on these tasks. The
level of practical work without children is about the same for both groups; 11–12% of total working
hours. In total, 66% of kindergarten teachers use their work hours working directly with children,
while assistants report that they spend 81% of their time working directly with children. From
2008 to 2012, the proportion of kindergartens with at least one male kindergarten teacher increased
from 16% to 22% (Gulbrandsen & Eliassen, 2012). Men now make up 8.7% of staff (Kunnskapsdepar-
tementet, 2010). Norway’s strong focus on nature and outdoor play in kindergartens is seen as the
main explanation of the high percentage of male workers in kindergartens (Van Laere et al., 2014).
Studies show that it seems easier to recruit men at locations where other men are already employed,
especially when they are managers (Johannesen & Hoel, 2010). A higher proportion of men also seem
to increase the probability of a positive assessment of effort being put into gender-equality work
(Kunnskapsdepartementet, 2010). However, compared with other Nordic countries, the proportion
of educated professional individuals among men is low. Most of the men work as assistants, while
a minority works as kindergarten teachers (Johannesen & Hoel, 2010).
Research design and data
The data material on which this article is based comes from a research project entitled ‘Gender Equal-
ity in Kindergartens’. The purpose of the research project was to gain insight into the work organiz-
ation, practices, working conditions and gender-equality work in kindergartens. The project consists
of difference data resource: individual interviews, group interviews and questionnaires. For the
purpose of this article, I use data material collected in the ﬁrst phase of the project. The research
design in this phase was explorative and based on a qualitative approach. Yin (1990) argues that
case studies are a suitable methodology when the research questions are explorative. The data
material consists of a case study of two kindergartens. The selection criterion for both kindergartens
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was that they had men and women staff members. In recent years both these kindergartens had
increased the proportion of male employees, although gender distribution was still skewed
towards a female workforce. The kindergartens were both privately run, but differed in size. One
of the kindergartens had 73 children and 18 employees in total, 3 men and 15 women; the other
had 27 children and 7 staff members, 2 men and 5 women. The staff composition was in accordance
with the law and reﬂects the national picture; male workers are more likely to be assistants (Johan-
nesen & Hoel, 2010). The empirical data were collected by face-to-face interviews. The data material
consists of individual interviews with 15 informants, 3 men and 12 women employees. The women
were either kindergarten teachers or assistants, whereas all of the men worked were assistants.
Informants: gender, position and age
Gender Position Age
Women Kindergarten teacher 38
Women Kindergarten teacher 40
Man Assistant 41
Women Assistant 27
Man Assistant 22
Women Assistant 41
Women Assistant 38
Man Assistant 25
Women Kindergarten teacher 50
Women Assistant 35
Women Kindergarten teacher 44
Women Kindergarten teacher 30
Women Kindergarten teacher 48
Women Assistant 40
Women Assistant 27
Most of the employees worked full-time, while a minority worked part-time. An interview guide was
used to make sure all informants were asked questions about the same topics. Each interview took
about one and a half hours. The interviews were recorded and later transcribed. In the ﬁrst phase, the
data were coded thematically, inspired by open coding (Strauss & Corbin, 1990).
Employees’ experiences were situated in different work contexts and refer to Norwegian kinder-
gartens. Interviews revealed that even though the staff worked in different kindergartens, they were a
relatively homogeneous group, meaning there was little variation between their responses and dis-
cussions. I have chosen to use the interviews from both kindergartens without contextualizing them
to different kindergartens. For the purpose of this article, I have given each participant a ﬁctional
name.
In the following empirical section, I explore what happens when men work in the kindergarten
and the impact this has on the work. The work culture is understood as a result of negotiation
between employees’ understanding and practice in daily life in kindergartens. Based on the empirical
material, I explore employees’ understanding and practice as negotiation processes and how these
processes are associated and founded on implicit ideas of gender. I highlight two processes ‘organ-
ization of work’ and ‘division of labour’, relying on Smith’s position of institutional ethnography
(Smith, 2005). This means exploring the construction of work culture and gender through employees’
experiences and practices in daily work life in kindergarten.
Negotiation about the organization of work
The kindergartens, which were organized in sections based on the children’s age, were different in
size; the largest was organized in three sections, while the smaller one was divided into two.
These kindergartens had one manager, department leaders and childcare workers, kindergarten tea-
chers and assistants. A hierarchical structure with few levels is in line with the traditional organization
structure in the Norwegian kindergarten (Steinnes & Haug, 2013).
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The kindergarten had developed yearly, monthly and weekly plans, which function as action
guidelines for the workers. Employees, parents and owners have in accordance to the law the
right to participate in these processes. In practice, this implies that employees regardless of their com-
petence have inﬂuence on the content of the daily life. Ola said that men often made comments in
staff meetings about planning.
We are commenting on plans, making comments on what is good with plans when we have planning meetings.
We also make comments that it is sometimes okay to not pay a lot of attention to the plans and not follow them
up in practice. But, here it is very organized. It is okay to have some routines during the day, what happens when,
times for this and that, what tasks you are responsible for. However, once we have planning meetings there is a
tendency that there are too many details in the plans, plans for things that everyone understands. (… ) We
[meaning Ola and other men] usually comments on the plans. (Assistant, male)
Ola expressed a resistance against what he labelled as a ‘very organized’ workdays’. His understand-
ing was that the plans contained too many details, which made the day too organized and routinized.
According to him, this was an understanding the male employees shared. As John, one of the male
assistants, said: ‘If the days are not exactly according to the plan, it does not really matter’. The
employees point out that there were major differences between male and female work practices
in daily life. Ann, a kindergarten teacher, elaborated on the differences:
The routines are something we women are very concerned about, while men are not so concerned about them
(… ). Maybe we could loosen up on the routines and then open up for the men (… ). We are not so good at
opening up for their way of working; the kindergarten is constructed by us. We require that this is the way it
should be… they have of course a lot to contribute here, but they may be led into roles that we have
decided. (Kindergarten teacher, woman)
Women were concerned about the importance of following up open plans and routines. Having ﬁxed
routines implies that the workers in practice have little ﬂexibility to make their own decisions and
work in their own way in the daily work. Ann expressed that the routines which were constructed
by the women may represent a hindrance for men to working in their own way. This statement illus-
trates, as other studies show, that men may have a narrow repertoire to manage their masculinities in
kindergarten because of a lack of freedom to work in their own way (Nordberg, 2005).
As Ann, Jane was concerned about having control and overview over daily life. Her characteristics
of women’s practices were planning, organizing and controlling. Instead of focusing on one thing at a
time, as the men, the women wanted to have an overview and control over the activities in daily life.
Men have an ability to focus on one thing at a time, while we women often want to have the overview and
control. I think we women have a tendency to control more, planning and organizing than men do. (Kindergarten
teacher, woman)
The employees pointed out that different practices implied differences in bodily movements. As one
of the women assistants said: ‘men are more active, they are using their body more. The women are
more calm and silent and want it to be organized all the time’. Another women assistant illustrated
men’s practice by telling that her male colleague ‘lies down on the ﬂoor when he builds Lego’. How
the men used their body when in interaction with the children illustrates that bodily movement is
part of their practice. A traditional assumption is that the mind is male and the body is women
(Van Laere, Peeters, & Vandenbroeck, 2012). In this study, as in Emilsen and Koch’s (2010) study, it
was the opposite; men were associated with the body and viewed as more playful and physical in
their play, while women as observers of the children indicates using the mind. The connection
between bodily movement and gender illustrates that bodies are viewed through a gender lens
(Butler, 1993).
Everyday life in kindergarten was divided into indoor and outdoor activities. Usually time after
lunch was spent on outdoor activities. In contrast to women, male practice was described in relation
to the children. In addition, again men were linked to bodily movement.
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We [women] can stand outside and watch the kids while we think that we have to organize a fruit meal and then
we’ll see if any of the kids need a new diaper. (… ) but when men are playing they play, other things come after-
wards. We [women] know what to do. They do, but they do not do it. (… ) When men are outdoors and jumping
on the roof and stuff we sometimes have to say ‘you know you actually are arranging a fruit meal, go and arrange
it’. I do not consider it as a problem. It is wonderful to see that kids get the attention when they are playing out-
doors. I know that they [men] have other qualities. (Kindergarten teacher, woman)
Women were indirectly linked to children by taking a position as observers of the children in their
play. Instead of adopting the traditions developed by the women, men have placed themselves in
contrast to what they interpreted as female traditions. The male practice was described as distinct
and clashed with these established traditions and norms – the men were jumping and playing
with the kids instead of standing and watching them. By challenging the dominant practice and
by doing things differently, men expressed a certain form of masculinity. On the other hand, by sanc-
tioning male practice women seemed to have power to deﬁne what proper practice was and what
was not. It was important that men performed in accordance with women’s expectations, which were
in accordance with the institutionalized norms. This visualizes the female position as culturally
dominant.
The women’s position as an observer makes it possible to have control and overview the situation.
Following the ﬁxed routines and plans including making sure activities are done to a certain time
implies predictable and standardized workdays. Standardization of the workday is often seen as a
consequence of the professionalization of early childhood education and care (ECEC) and policies
in order to achieve curriculum-deﬁned goals (Karila, 2012). This practice can thereby be interpreted
as an attempt to maintain the quality in daily life.
Negotiation about the division of labour
The employees rotated between three shifts during opening hours: early morning, morning and late
morning. Workdays were standardized in the sense that certain tasks were connected to work
schedules undertaken at speciﬁc times. Tasks undertaken during work hours included work with
children and practical work without children. The kinds of activities and responsibilities workers
were engaged in depended on the shift they were rostered on. Rotation between shifts gave the
employees some ﬂexibility in their working days.
There was little division of labour in the daily work between kindergarten teachers and assistants.
Exceptions were for kindergarten teachers’ engagement in leadership responsibilities, administration
and clarifying pedagogical activities. This is in accordance with the norms and traditions of Norwe-
gian kindergartens (Steinnes & Haug, 2013). However, men working in the organization had contrib-
uted to a reﬂection about the allocation of tasks.
We [women] are very conscious when it comes to practical tasks, that we shall not ask the men to do the typical
practical tasks. I think women do practical work in the kindergarten rather than asking a man… . (Kindergarten
teacher, woman)
The female reﬂections were about their expectation towards men doing practical tasks.
To prevent the risk that the work practice could be divided, they had decided to do practical tasks
by themselves instead of asking the men. By doing so, they demonstrate a consciousness that some
practical tasks were associated with masculinity and men’s work. A particular awareness to practise
gender at work indicates what Martin (2006) labels as ‘reﬂexive gender practices’. Gender reﬂexive
practice requires awareness and intention relative to a particular purpose (Martin, 2006).
The intention was not to ask men to do practical tasks, but in practice men were expected to do
such tasks which were strongly associated with male-deﬁned work such as repairing and painting
around and inside the building. Male workers reported that they liked doing these tasks. In addition,
men were expected to join outdoor activities more often than women, which Hanna’s story illustrates.
Hanna was interested in outdoor activities and enjoyed nature. One of the kindergartens has chosen
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to give some children the opportunity to spend more time outdoors than the other children groups.
Because Hanna wanted to work with the outdoor nature group, she applied for a position when one
staff member [a man] quit this group. A male colleague got the position. Hanna’s comments were
that ‘it is not expected that a female worker wants to do outdoor play and outdoor activities’. The
manager’s explanation was that ‘it is more important that men worked together, rather than
having a mixed gender team’. This story actualizes gender in several ways. The manager’s argument
relies on an underlying gender expectation of differences, which contribute to produce and repro-
duce an understanding of gender-grounded differences between men and women. Argumentation
grounded on the importance of men working together can be interpreted as the men get beneﬁts
because they are men; men need male workmates. This also has resonance with an understanding
of men as body and that outdoor activities give men masculine space to manage masculinities.
Both men and women appreciated to have a work force consisting of men and women. As other
studies show (i.e. Barkham, 2008), men were welcomed and perceived as suitable to work in kinder-
gartens. Some said that the men had brought more humour into the workplace. Others have empha-
sized that after men started work, there were more discussions between the workers. A topic that had
received much attention was household tasks. An illustration of this was a discussion about bread
making.
Some of the men have been discussing making bread. Bread making is a task for staff on the early morning shift.
They do it, they make bread and they are very proud of that. (Kindergarten teacher, woman)
When men started work, they had expressed that they did not want to make bread. This was
explained by a lack of skill; they did not know how to make bread. In practice this meant that some-
body else had to take the responsibility for making bread. This issue demonstrates the unarticulated,
taken-for-granted expectations of a gendered division of labour – female workers know how to make
bread, while men do not. Again, this illustrates how some household tasks are connoted as gendered
and associated with women. In addition, this indicates that men are distancing themselves from
certain tasks which have a strong linkage to the household and are traditionally seen as women’s
work.
The women did not accept that the men wanted to avoid doing some of the household tasks. The
negotiating ended when the men experienced that they were able to make bread, just like the
women. One of the male workers, Ola, who was involved in the discussion about making bread,
expressed:
That does not mean that we [men] don’t have to do the kitchen [work]. Both men and women must do kitchen
duties (… ). We have worked with it to get where we are now, to make everybody understand this. (… ). But
when it comes to more practical tasks it is easy, for example for me, or Tom to take care of it (… ). I can’t
image myself sitting down and doing handcraft such as sewing chickens and stuff like that. I’ve never done it
and I’m not going to do it either. (Assistant, male)
Negotiations about avoiding some of the tasks were going in a silent way, as Ola’s resistance to
sewing illustrates. Sewing has association with femininity and women’s tasks. By choosing to not
take part in some of the activities, they silently distanced themselves from these tasks. Their desire
may be seen as a consequence of wanting to do tasks related to their interests. Interestingly and con-
sistently, the tasks they distanced themselves from seemed to have a gendered meaning by being in
association with household tasks, which traditionally are connoted as femininity and women’s work.
The women supported this understanding. According to the women, men were not following up
on some of the household tasks by having the same standard as the women.
According to dusting and tidying up systems and things like that – the males are not as good as the females.
(Kindergarten teacher, woman)
Several of the female workers mentioned that male workers did not take part in tasks concerning
making a system for storage equipment they use in daily life. One of the assistants, Jane, explains
that ‘we [women] like to have it cosy and tidy, organized with shelves and stuff like that, while
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men are not so concerned about that’. To consider men’s performance of some tasks as not as good
as the women illustrates that men are compared to women and are expected to following up on the
standard the women have set.
Discussion and conclusion
This article analyses the impact that men who work in kindergartens have on the construction of work
culture. The aim was to gain an insight into the construction of work practices and gender through
negotiation between employees and the impact this has on the work culture in kindergartens.
The ﬁndings are that women and men have different understanding and practices in daily work.
Women negotiated for a standardized working day relying on norms of sameness in divisions of
labour, while men negotiated for a more ﬂexible work organization including division of labour
based on interests. Women emphasized the importance of following ﬁxed routines and scheduled
plans in order to have control and an overview of activities. This practice implied maintaining a stan-
dardized workday with a ﬁxed division of labour between employees. Men did not consider daily rou-
tines as important guidelines and shared an understanding that the workdays were too predictable,
and controlled by ﬁxed routines. They wanted less ﬁxed routines and tasks in accordance to their
interests and competence. The women explained this practice as being due to the men’s qualiﬁca-
tions as carers. By doing so women were highlighting that men do things differently from women.
The ﬂexible working practice of the men was associated with the body, while the female practice
entailed a standardization of the working day and was linked to the mind. The association
between practice and gender infringes on a traditional assumption that the mind is male and the
body is women (Van Laere et al., 2012).
Employees working in kindergarten have chosen care work (Cameron, 2013). This does not necess-
arily mean taking part in and having responsibilities for all of the tasks. The ﬁndings indicate that men
were being masculine by distancing themselves from both practice associated with women and tasks
associated with the household and femininity. This process can be read as a double process – men
were struggling to position themselves as care workers, which implies distancing themselves from
tasks that had a direct connection to traditional household chores associated with femininity. To
emphasize interests, liking and disliking, abilities and competencies as the most important issue
for practice rather than gender is called by Nordberg (2002) ‘discourse of genders’ positive character-
istics’. These characteristics mean that interests are to be taken into consideration in the division of
labour. This discourse breaks with the kindergartens’ tradition of norms of sameness. A non-hierarch-
ical structure where employees work side by side and have similar responsibilities and do the same
tasks regardless of formal qualiﬁcations has a long tradition in Norwegian kindergartens (Steinnes &
Haug, 2013). Women encouraged the male workers to contribute to a work culture based on norms of
doing the same, which has parallels to Nordberg’s ‘discourse of similarity’; everybody is suitable and
able to do the same and have the same tasks. Men challenged this tradition, but as a minority, they
did not seem to be in a position to change these norms. These practices may be interpreted as a con-
sequence of differences in competence level between men and some of the women; none of the
men and some of the women were not educated kindergarten teachers. Regardless of the education
level, women assistants seem to have coincided their practice in the sense that they ascribe the
importance of following ﬁxed routines and schedules in their daily work. The women had institutio-
nalized the hegemonic norms, whereas working practice is in accordance to the schedules and rou-
tines. Standardization of the workday is often seen as a consequence of professionalization of ECEC
and policies in order to achieve curriculum-deﬁned goals. Professionalization, often labelled as
‘schooliﬁcation’ (Moss, 2013), implies a shift in the meaning of ECEC, from a caring to an educational
environment (Otterstad & Braathe, 2010; Van Laere et al., 2014). Recent policies in Norway are a stan-
dardization of kindergarten services in order to contribute to quality (Karila, 2012). An open question
is whether a male kindergarten teacher would ascribe ﬁxed routines and schedules with the same
meaning in daily work as the women.
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However, men working in these organizations have contributed to construct work cultures con-
sisting of different understanding and practices. The differences between male and female
workers in their practice contribute to construct a gendered practice. The division of labour relies
on what either norms of interest or sameness has in common that gender is invisible. This is due
to practice being explained as a consequence of rational choice or as a result of gender-neutral pro-
cesses. Sameness in work tasks was the hegemonic norm. Underlying gender expectations and men’s
desire to distance themselves from female-coded tasks have to a certain degree contributed to repro-
ducing traditional gender work division. Gendered practices and allocation of tasks associated with
gender have contributed to construct a gendered work culture.
The gender imbalance in childcare is explained by the gendering of the work in which the organ-
ization of practice is gendered and the institutionalized assumption about practice is deﬁned by the
majority (female) gender (Cameron, 2013). In recent years a lot of attention is given in the call for
more men in order to promote gender balance and strengthen gender equality in daily work with
children. In order to avoid excluding men from the kindergarten workforce, there has been a call
for childcare organizations that create ‘multiple gender identities’ (Cameron et al., 1999), which
means constructing a work culture where there are various ways of working (Van Laere et al.,
2014). Gender-equality principles are strongly embedded in organization culture (Connell, 2006).
Studies show that kindergarten staff may react differently to similar situations depending on
whether the participant is male or female (Askland, 2013). Construction of gender-neutral cultures
is thereby not necessarily about gaining a gender balance, but requires reﬂexive gender practices
(Martin, 2006) among the staff. We need more research on the work culture in kindergartens
where both men and women work, especially studies where men are kindergarten teachers.
Disclosure statement
No potential conﬂict of interest was reported by the author.
Notes on contributors
Børve has a Ph.D.in sociology and work as an Associate Professor at Nord University, Levanger, Norway. She is teaching
and doing research on topics such as organization and work; gender, equality, work and family; welfare policy and
globalization.
References
Acker, J. (1990). Hierarchies, jobs, bodies: A theory of gendered organizations. Gender & Society, 4(2), 139–158. doi:10.
1177/08912439000400200
Alvesson, M. (1989). The culture perspective on organizations: Instrumental values and basic features of culture.
Scandinavian Journal of Management, 5(2), 123–136. doi:10.1016/0956-5221(89)90019-5
Alvesson, M. (2002). Understanding organizational culture. London: Sage.
Andreassen, H. (2000). Menn i barnehager – en sosiologisk analyse av kjønnsforståelser? [Men in kindergartens – sociology
analyse of understanding gender?]. Master’s thesis in Sociology. Tromsø: Universitetet i Tromsø.
Askland, L. (2013). The signiﬁcance of the personal in construction gender equity practices in kindergartens. HeKupu, 3(3),
65–74. Retrieved from http://www.hekupu.ac.nz/Journal%20ﬁles/Issue3%20November%202013/The%20signiﬁcance
%20of%20the%20personal%20in%20constructing%20gender%20equity%20practises%20in%20kindergartens.pdf
Askland, L., & Rossholt, N. (2009). Kjønnsdiskurser i barnehagen [Gender discourses in kindergarten]. Oslo: Fagbokforlaget.
Barkham, J. (2008). Suitable work for women? Roles, relationships and changing identities of ‘other adults’ in the early
years classroom. British Educational Research Journal, 34(6), 839–853. doi:10.1080/01411920802041558
Bloksgaard, L. (2011). Masculinities, femininities and work – the horizontal gender segregation in the Danish labour
market. Nordic Journal of Working Life Studies, 1(2), 5–21. Retrieved from http://crawl.prod.proquest.com.s3.
amazonaws.com/fpcache/b9ae52be947ae9359706b0e254c2d5d0.pdf?AWSAccessKeyId=AKIAJF7V7KNV2KKY2NUQ
&Expires=1455033287&Signature=I5Em2a34YEkBZ35KNyAhY5jQ7FU%3D
Borg, E. K., Kristiansen, I. E., & Backe-Hansen, E. (2008). Kvalitet og innhold i norske barnehager. En kunnskapsoversikt
[Quality and content in Norwegian kindergartens] (Report 6). Oslo: NOVA. Retrieved from https://scholar.google.no/
scholar?hl=no&as_sdt=0,5&as_vis=1&q=Kvalitet+og+innhol+i+norske%09barnehager.+En+kunnskapsoversikt
10 H. E. BØRVE
D
ow
nl
oa
de
d 
by
 [T
&F
 In
ter
na
l U
se
rs]
, [
Su
sa
n C
ull
en
] a
t 1
2:4
9 2
9 M
arc
h 2
01
6 
Børve, H. E., & Kvande, E. (2006). Kjønnede tidskulturer i en global kunnskapsbedrift [Gendered time cultures in a global
knowledge organization]. Tidsskrift for kjønnsforskning, 3/4, 52–68. ISSN 0809-6341
Bradley, H. (1999). Gender and power in the work place. Analysing the impact of economic change. Basingstoke: MacMillan
Press.
Brandes, H., Andrä, M., & Röseler, W. (2012). Does gender make a difference? First results from the German ‘tandem study’ on
the pedagogical activity of women and male ECE workers. Paper presented on the international conference Men in Early
Childhood Education and Care. Berlin, Germany. Retrieved from http://www.menteach.org/ﬁles/Berlin_Does%
20gender%20make%20a%20differencekurz.pdf
Butler, J. (1993). Bodies that matter: On the discourse limits of ‘sex’. New York, NY: Routledge.
Cameron, C. (2013). Male workers in ECEC services: Changes in the debate? HeKipu, 3(3), 33–44. Retrieved from http://
www.hekupu.ac.nz/Journal%20ﬁles/Issue3%20November%202013/Male%20workers%20in%20ECEC%20services%
20Changes%20in%20the%20debate.pdf
Cameron, C., & Moss, P. (2007). Caring in Europe: Current understandings and future directions. Abingdon: Routledge.
Cameron, C., Moss, P., & Owen, C. (1999). Men in the nursery: Gender and caring work. London: Paul Chapman Publishing.
Connell, R. (2006). The experience of gender change in public sector organizations. Gender, Work & Organization, 13(5),
435–452. doi:10.1111/j.1468-0432.2006.00316.x
Dahlerup, D. (1989). Kan arbejdsmarkedets kønsopdeling brydes? [Is it possible to break with the gender division in the
labour market?]. In D. Dahlerup (Ed.), Køn sorterer. Kønsopdeling på arbejdspladsen (pp. 9–41). København: Nordisk
Ministerråd.
Eidevald, C. (2009). Det ﬁns inga tjejbestammare – Att forstå kon som position forskolans vardagsrutiner och lek [There are
no girl decisions-makers: Understanding gender as a position in pre-school practices]. Jonkoping: Hogskolan for
larande ock kommunikation.
Emilsen, K., & Koch, B. (2010). Men and women in outdoor play – changing the concepts of caring ﬁndings from
Norwegian and Austrian research projects. European Early Childhood Education Research Journal, 18(4), 543–553.
doi:10.1080/1350293X.2010.525958
Floge, L., & Merrill, D. M. (1989). Tokenism reconsidered: Male nurses and female physicians in a hospital setting. Social
Forces, 64(4), 925–947. doi:10.1093/sf/64.4.925
Gherardi, S. (1994). The gender we think, the gender we do in our everyday organizational lives. Human Relations, 47(6),
591–610. Retrieved from http://search.proquest.com/docview/231461839/fulltext/5A3E3B551FD4FF1PQ/1?account
id=31880
Global Gender Gap Report. (2013). Retrieved from http://www3.weforum.org/docs/WEF_GenderGap_Report_2013.pdf
Gulbrandsen, L., & Eliassen, E. (2012). Kvalitet i barnehager. Quality in kindergarten (Report 1/13). Oslo: NOVA. Retrieved
from http://www.nova.no/asset/6157/1/6157_1.pdf
Hedlin, M., & Åberg, M. (2013). The call for more male preschool teachers: Echoed and questioned by Swedish student
teachers. Early Child Development and Care, 183(1), 149–162. doi:10.1080/03004430.2012.660149
Hochschild, A. R. (1983). The managed heart: Commercialization of human feelings. Berkley: University of California Press.
Johannesen, N., & Hoel, A. (2010). Status of gender equality work in Norwegian Kindergartens – New kindergartens in old
tracks. Paper presented at the 20th ECECERA annual conference. Birmingham, England. Retrieved from http://www.
koordination-maennerinkitas.de/uploads/media/EECERA__2010__Johannesen_Hoel_01.pdf
Kampmann, J. (2003). Køn er bare noget vi leger!: om “de stakkels drenge” og nye forståelser af køn i børneforskningen. In
K. Hjort, & S. B. Nielsen (Eds.), Mænd og omsorg (pp. 228–248). København: Hans Reitzel.
Kanter, E. M. (1977). Men and women of corporation. New York, NY: Basic Books.
Karila, K. (2012). A Nordic perspective on early childhood education and care policy. European Journal of Education, 47(4),
584–595. doi:10.1111/ejed.12007
King, J. R. (1998). Uncommon caring. Learning from men who teach young children. New York, NY: Teachers College Press,
Colombian University.
Kitterød, H. R. (2013). Mer familiearbeid og mindre jobb blant småbarnsfedre [More family work and less work among
fathers with young children]. In B. Brandth, & E. Kvande (Eds.), Fedrekvoten og den farsvennlige velferdsstaten (pp.
42–59). Oslo: Universitetsforlaget.
Kunnskapsdepartementet. (2010). Nye barnehager i gamle spor? Hva gjør vi, og hva vi tror. Status for likestillingsarbeidet i
Norske barnehager [New kindergartens in old tracks? What we know and what we think]. Hamar: Likestillingssenteret.
Retrieved from http://www.udir.no/globalassets/upload/barnehage/forskning_og_statistikk/rapporter/nye_barnehager_
i_gamle_spor_2010.pdf
Kvande, E., & Rasmussen, B. (1994). Men in male-dominated organizations and their encounter with women intruders.
Scandinavian Journal of Management, 10(2), 163–173. doi:10.1016/0956-5221(94)90018-3
Lupton, B. (2000). Maintaining masculinity: Men who do ‘women’s work. British Journal of Management, 11(1), 33–48.
doi:10.1111/1467-8551.11.s1.4
Martin, P. Y. (2006). Practicing gender at work: Further thoughts on reﬂexivity. Gender, Work and Organization, 13(3), 254–
276. doi:10.1111/j.1468-0432.2006.00307.x
Martino, W., Kehler, M., & Weaver-Hightower, M. B., (Eds.). (2009). The problem with boys education. Beyond the backlash.
New York, NY: Routledge.
EARLY CHILD DEVELOPMENT AND CARE 11
D
ow
nl
oa
de
d 
by
 [T
&F
 In
ter
na
l U
se
rs]
, [
Su
sa
n C
ull
en
] a
t 1
2:4
9 2
9 M
arc
h 2
01
6 
Ministry of Education and Research. (2005). Act of kindergarten. Retrieved from http://www.regjeringen.no/upload/KD/
Vedlegg/Barnehager/engelsk/Act_no_64_of_June_2005_web.pdf
Ministry of Education and Research. (2011). Framework plan for the Content and Tasks of Kindergartens. Retrieved from
http://www.regjeringen.no/upload/KD/Vedlegg/Barnehager/engelsk/Framework_Plan_for_the_Content_and_Tasks_
of_Kindergartens_2011.pdf
Moss, P. (2013). The relationship between early childhood and compulsory education: A properly political question. In P.
Moss, (Ed.), Early childhood and compulsory education; reconceptualising the relationship (pp. 2–29). Oxon: Routledge.
Murray, S. B. (1996). ‘We all love Charles’: Men in child care and the social construction of gender. Gender and Society, 10
(4), 368–385. doi:10.1177/089124396010004002
Nordberg, M. (2002). Constructing masculinity in women’s worlds: Men working as pre-school teachers and hairdressers.
NORA – Nordic Journal of Feminist and Gender Research, 10(1), 26–37. doi:10.1080/080387402317533862
Nordberg, M. (2005). Jamstallhets spjutspets? Manliga arbetstagare i kvinnoyrken, jamstalldhet, maskulinitet, femininitet och
heteronormativitet [The spearhead of gender equity? Male workers in women professions, gender equity, masculinity,
femininity and heteronormatively]. Gøteborg: Bokforlaget, Arkipelag.
Oram, A. (2007). Women teachers and feminist politics, 1900–39. Manchester: Manchester University Press.
Otterstad, A. M., & Braathe, H. J. (2010). The Nordic social tradition in early childhood education and care meeting readi-
ness for school tradition. Procedia Social and Behavioral Sciences, 2, 3023–3030. doi:10.1016/j.sbspro.2010.03.458
Peeters, J. (2007). Including men in early childhood education: Insights from the European education. New Zealand
Research in Early Childhood Education Journal, 10, 15–23. Retrieved from http://www.stop4-7.be/ﬁles/
includingmeninearlychildhoodeducation.pdf
Risman, B. J. (2004). Gender as a social structure: Theory wrestling with activism. Gender and Society, 18(4), 2429–2450.
doi:10.1177/0891243204265349.
Rolf, H. (2006). Where are the men? Gender segregation in the childcare and early years sector. National Institute Economic
Review, 195(1), 103–117. doi:10.1177/0027950106064038
Schein, E. (1996). Culture: The mission concept in organization studies. Administrative Science Quarterly, 41(2), 229–240.
doi:10.2307/2393715
Simpson, R. (2004). Masculinity at work. The experiences of men in female dominated occupations. Work, Employment &
Society, 18(2), 349–368. doi:10.1177/09500172004042773
Smith, D. (2005). Institutional ethnography. A sociology for people. Oxford: Alta Mira Press.
SSB. (2014). Statistics Norway. Retrieved from http://www.ssb.no/barnehager/April25th2014.
Steinnes, G. Y., & Haug, P. (2013). Consequences of staff composition in Norwegian kindergarten. Nordic Early Childhood
Education Research Journal, 6(13), 1–13. doi:10.7577/nbf.400
Strauss, A. L. (1978). Negotiations. San Francisco, CA: Jossey-Bass.
Strauss, A. L., & Corbin, J. M. (1990). Basics of qualitative research. Grounded Theory. Procedures ad Techniques. Newbury
Park, CA: Sage.
Van Laere, K., Peeters, J., & Vandenbroeck, M. (2012). The education and care divide: The role of the early childhood work-
force in 15 European Countries. European Journal of Education, 47(4), 527–541. doi:10.1111/ejed.12006
Van Laere, K., Vandenbroeck, M., Roets, G., & Peeters, J. (2014). Challenging the feminisation of the workforce: Rethinking
the mind-body dualism in early childhood education and care. Gender and Education, 2(3), 232–245. doi:10.1080/
09540253.2014.901721
Warming, K. (2007). Køn, løn og anerkendelse. En undersøgelse af uligelønnen mellem traditionelle kvinde-og mandefag
eksempliﬁceret ved konkrete sammenligninger af faggrupper med samme længde uddannelse [Gender, wage and recog-
nition]. København: FOA.
West, C., & Zimmerman, D. H. (1987). Doing gender. Gender & Society, 1(2), 125–151. doi:10.1177/0891243287001002002
Yin, R. K. (1990). Case study research. Design and methods. Applies Social Research Methods Series (Vol. 5). Newbury Park,
CA: Sage Publications.
12 H. E. BØRVE
D
ow
nl
oa
de
d 
by
 [T
&F
 In
ter
na
l U
se
rs]
, [
Su
sa
n C
ull
en
] a
t 1
2:4
9 2
9 M
arc
h 2
01
6 
